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Chapter I: Introduction 
The project De-Schooling In School: Re-shaping school practices to bring motivation, grit and 
choice in disadvantaged youth learning is a KA2 Erasmus + project with the main objective to 
move away from traditional education methods, thus the reference to de-schooling, and move 
toward new and innovative learning methods and practices which can offer motivation and 
choice to the students. These innovative learning practices will be relevant to the labour market 
and will be extracted from specific research. They will equip the students with 21st century 
skills, such as entrepreneurial skills, to become competent when entering the labour market. 
 
The target groups of the project are:   Students and Disadvantaged youth 
 - having unemployed parents or over-employed parents, no time for children   support; 
 - with immigrant background or parents working abroad; 
 - with poor results in primary school; 
-lack of motivation and self-confidence, lack of learning skills; 
  - presenting high risk of marginalization, non- belonging to small community, non-discovered 
talents or non-recognized competencies; 
  - lacking positive school-experience etc. 

O.2. - HANDBOOK OF LEARNING PACKAGE: THE SAFE SPOT is the intellectual output 

realized through the contribution of the whole partnership, and represents a PACKAGE OF SERVICES in the form of 
direct interventions dedicated to the students, in order to reach the assumed aim: to bring motivation, grit and 
choice in students` life.  

The conceptual development of the interventions, followed by the piloting and implementation is what we define 

as the process of `DE-SCHOOLING IN SCHOOL`: the components of the services will be developed and delivered 

first as non-curricular activities. The package will cover some of 21th century skills, and each of the 5 modules are 

coordinated by one of the partners, according to their expertise. The global coordination of the partnership work is 

realized by `Eurosuccess Consulting`.  

The activities were designed and delivered by the partners, as non-curricular activities, in the 
period of December 2015 ςJuly 2016). The handbook content is organized within the previously 
defined 5 Modules, each of this covering  3-5 case studies developed and monitored by the 
staff of the project partners, as a result of shared responsibilities and international cooperation.  
 

MODULE: COORDINATING 
PARTNER: 

CONTRIBUTORS: 

Module 1  O2.1. AWARENESS RAISING AND 
EXPRESSING THE UNIQUENESS OF OWN 
IDENTITY, addressing students` individual 
motivation, engagement, drive   Personal 
development requires a reorientation of the 
person in distress towards a new meaning in 
relation to the new context created, revitalization 
of the psychic system and identification of 
personal resources. Students will discuss topics of 

Mersin Il Milli 
9Ɛƛtim 

aǸŘǸǊƭǸƐǸ 
 

P.1. 
Ildiko Pataki  

P.2. 
Alina Zamosteanu, Marioara 

Bilba 
 

P.4. 
Antreas Antreou 
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interest for their age and find their own solutions 
that could be applied in their specific situation. 

Eleftheria Andreou 
 

P.6. 
 

P.7. 
YŀŘǊƛȅŜ DTwD94 

Mehmet Zahit KUTLU 
M.2. O2.2. SELF-EXPRESSION USING ANY FORM 
OF CREATION: drama, sculpture, etc. (cultivation 
of innate student talent and inclinations, critical 
thinking and creative knowledge acquisition, self-   
realization or even self-creativity, out of school. 
Various workshops will be organised,   such as, 
drama, forum theatre, image theatre, sculpture 
etc. Working in pairs and in a group,  the students 
will exercise a range of creative (storytelling, 
writing, collage and music) and social (team-work 
and communication) skills; in the process 
confidence and self-esteem is expected to grow, 
and these are skills and features that students can 
transfer into their school and community, life in 
order to develop stronger relationships.  

Centrul de 
Reeducare 

Buzias 
 

P.1. 
Acvilina Manzur 
Ildiko Pataki 

P.2. 
Alina Zamosteanu, Marina 

Simonetti 
 

P.4. 
Arlette Shohmelian 

P.6. 
 

P.7. 
tŜƭƛƴ {!F[!a 
YŜƳŀƭ 49[TY 

 
M.3. O2.3. CONNECTION WITH THE WORLD OF 
WORK: employability-entrepreneurship-project  
management (applied project management in 
small group activities ς professional skills, for 
employability, attractiveness.The reality based 
component of this workshop will be ensured by 
involving employers in the form of an internship, 
promoting an exclusively project based learning  
approach. 

Eurosuccess 
Consulting 

 

P.1. 
Raluca Staicu  
[ǳƳƛƴƛǚa Nani  

P.2. 
Alina Zamosteanu, Marina 

Simonetti 
 

P.3. 
 

P.4. 
Vangelis Eleftheriou 
Kristian Theochari 

P.6. 
 

P.7. 
Esra KARLIK ARIN 
{TōŜƭ Tb!b 

 
M.4. O2.4 .LIFE SKILLS: housing, budgeting, 
cooking, volunteering and sense of community 
belonging, fund raising. Most of the students 
report and deploy severe symptoms  - the lack of 

Highgate Private 
School Limited 

 

P.1. 
Lavina Cernescu 
{ƛƳƛƴŀ aŀǊƛǓ 
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contact, communication, support from their 
family ς for very different reasons: unemployed 
parents, overemployed, immigrants, emigrants, 
or simply ignorant parents, without knowledge 
and skills to offer the needed environment for 
their children. In these interventions parents also 
will be involved. 

P.2. 
Alina Zamosteanu, Marina 

Simonetti 
 

P.4. 
Leigh Fox 

P.6. 
 

P.7. 
Sevinç DAL 

Ecmel Necmiye TÜTÜNCÜ 
M.5. O2.5. AFFILIATION: school, family, gangs, 
etc. (real problems, and problem solving skills, 
strategies, competence ς small group activities , 
project based) During these sessions specific  
groups will be created around real problems, and 
the students will be assisted to find together the 
most suitable solution, thus through  these 
experiences we envisage to empower students in 
their  problem solving skills and strategies, as 
transferable acquisitions. 

Sabiha Ciftci 
Mesleki ve 
Teknik Anadolu 
Lisesi 

P.1. 
Titus Slavici 
Anamaria Bauer  

P.2. 
Alina Zamosteanu, Marioara 

Bilba 
 

P.4. 
Maria Theochari 

P.6. 
 

P.7. 
Aziz ERDEN 

aŜƘƳŜǘ wƤŦŀǘ 5hF!b 
Emine ACAY ÜLKÜR 

 

The elements are fully innovative both in content and delivery: type of interaction among 
actors, locus of control and power distribution, empowering the students to take the 
responsibility for their own correct decisions and future.  

This handbook aims to help professionals interested in the design of innovative activities for 
preparing the disadvantaged students to begin school, in which they will be supported for the 
improvement of their learning performances. This handbook is a dynamic one, open for 
continuous development and improvement, and encourage adaptation for the clients` 
individual needs. 
 
Conceptual delimitations and background 

WHY DE-SCHOOLING?  AND WHY DE-SCHOOLING IN SCHOOL? AND WHY RESHAPING SCHOOL PRACTICES 

IN ORDER TO BRING MOTIVATION, GRIT AND CHOICE IN DISADVANTAGED YOUTH LEARNING?  
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THE AIM of our project is to bring motivation, grit and choice in learning, and we promote 

practices based on research ςnot theories ς through a `de-schooling` approach.  

THE CONCEPT AND THE PRACTICES of DE-SCHOOLING are at heart of our project and interest, 

because the current  teaching (and not very often learning) practices are non-attractive from 

the students perspectives, if the provided learning outcomes are not fully relevant for the labor 

market needs.  

AS TARGET we assumed to develop a non-curricular program and after piloting to transfer the 

efficient components into the curricular activities, in this way to re-shape and improve the 

quality of teaching-learning environment. 

THE TARGETED `DISADVANTAGED YOUTH` is a large category, covering various type of situations that 

negatively influence individuals life chance, to access a job offering professional satisfaction, 

personal fulfilment, wealth and health, to realize their potential.  

THE CHALLENGE FOR OUR INTERNATIONAL PROJECT TEAM is to prove that is possible to re-shape the 

school practices, within and outside the school by offering a proper environment for better 

performing students.  

WE CONSIDER DISADVANTAGED EACH STUDENT HAVING ANY obstacle for self-realization, as having 

unemployed parents or over-employed parents, no time for children support; immigrant 

background or parents working abroad; poor results in primary school, lack of motivation and 

self-confidence, lack of learning skills; risk of marginalization, non- belonging to small 

community, non-discovered talents or non-recognized competencies; lack of positive school-

experience etc.   

THE CONCRETE NEEDS approached by the partnership cover COMMON NEEDS of the partners, for 

which they work together to find common solution, and SPECIFIC NEEDS of each partner 

country, for which transnational transfer among partners will be the encouraged solution. 

These needs are approached by the various case studies developed by partners.  

Our intervention is designed for the lower and upper secondary level education.  

THE MAIN GOAL of the proposed program is to equip the students to meet future challenges, 

to be prepared for their different and various roles - as employees, or employers, citizens and 

parents, managers and civil servants ς to achieve their full potential as adults.  

THE OUTCOMES OF THE PROGRAM that we are going to develop and deliver to students (O2) 

are the set of transferable knowledge and skills, defined conceptual as ``21st century skills``, 

and we accept the challenge to pilot our interventions in countries with visible disparities and 

interesting similarities documented by research evidences. We expect that the program will be 

efficient in each context, both concerning the common and the locally specific needs, so the 

further multiplication for other schools and countries will be assured.  



 
                                                                                         
        

  Funded by the Erasmus+ Programme of t he  European Union  

 

DE-SCHOOLING IN SCHOOL: Re -shaping school practices to bring motivation, grit and choice in disadvantaged youth learning  

2015 -1-RO01 -KA201 -015049  

The European Commission support for the production of this publication does not constitute endorsement of the contents which 

reflects the views only of the authors, and the Commission cannot be held responsible for any use which may be made of the 

information contained therein.  

  http://ec.europa.eu/dgs/communication/services/visual_identity/pdf/guidelines-studies-publications-by-external-organisations_en.pdf  

The students from our target group, are assesed  through PISA test1 conserning their ability and 

knowledge before they enter the secondary school. From this perspective the three partner 

countries ςRomania (RO), Turkey (TR) and Cyprus (CY) have similar main PISA 2012 scores (ex. 

445, 448, 440 points for mathematics), and similar proxy target, to reach the EU average 494 

points, on medium term. The tabel below presents the mean scores also for Reading and 

Science, for partner countries and the OECD average. 2 

  MEAN SCORE (points) 

General 
rank: 

 Mathematics Reading Science 

46 CYPRUS  440 449 438 

45 ROMANIA 445 438 439 

44 TURKEY 448 475 463 

 OECD countries 
average  

494 496 501 

According to these results our countries are within the group which shows scores below OECD 

average, together with Greece, Serbia and Bulgaria.  

While PISA assesses the extent to which students have acquired key knowledge and skills that 

are essential for full participation in modern society, at 15 age, near the end of compulsory 

education, we consider that this is s common and relieble assesed starting point for the 

education during the secondary school, which has to take into consideration all the strengths 

and lacks in the students performances.   

Beside general scores the PISA report offer some interesting comparisons which permit to our 

program designers to take into the consideration also the causes of the various targeted 

phenomenon: 

-  RO and TR have one of the highest percentage of students attending government or public 

schools (99,4 % and 100%); 

- TR has one of the lowest score in problem-solving performance (454 points); 

-  RO has one of the highest percentage of students who skip classes or days of school 

(57,5%); 

-  CY has one of the lowest ratio of students to teaching staff in socio-economically 

disadvantaged schools (9,73 students/teacher); 

-  Among partners we have situations with the lowest and highest percentage of students in 

schools whose principals and/or teachers have considerable responsibility in choosing 

which textbooks are used (4% vs. 99%) 

                                                           
1
  https://www.oecd.org/pisa/keyfindings/pisa-2012-results-overview.pdf 

2
  https://www.oecd.org/pisa/keyfindings/pisa-2012-results-overview.pdf 

https://www.oecd.org/pisa/keyfindings/pisa-2012-results-overview.pdf
https://www.oecd.org/pisa/keyfindings/pisa-2012-results-overview.pdf
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All these general aspects assesed at national level become more relevant in organizations much 

more exposed to the risk of low performance.  

We strongly believe that each child can reach its own potential through a personalised 

educational pathway,  while they are motivated to make their choice and are encouraged and 

supported to demonstrate grit in everyday activities, in their life. These are the main common 

characteristics of the support actions developed and implemented by each partner ς each 

case study will show the piloted way  for motivating students and cultivate their grit in every 

context!  

In this way, we value the existing disparities among partners, which permit to pilot the 

common tools in various conditions, and later to adapt them for other schools and countries.  

SCHOOL PRACTICES need to keep pace with the general deelopment of the society, with the 

increasing needs and requirements of the labour market, sometimes a serious pressure for the 

educational systems. But most of the schools tends to preserve the contents and methods from 

their practice, that already demonstrated their usefuleness. The teachers, whose practice is 

based on a reproduction of the techniques that were used by their educators, are one of the 

most serious obstacle for the needed  innovation. The teachers personal learning experiences 

are their main practice for mastering their profession - while they perform in a new era, in a 

modified environment, so that they are expected to embrace a quite flexible, innovative 

approach. This requirement push the teachers beyond their zone of comfort, in a space where 

ǘƘŜȅ ŘƻƴΩǘ ƘŀǾŜ ŘƛǊŜŎǘ ŜȄǇŜǊƛŜƴŎŜΣǘƘŜȅ ŘƻƴΩǘ ƘŀǾŜ ǊƻƭŜ ƳƻŘŜƭǎ ŀƳƻƴƎ ǘƘŜƛǊ ŦƻǊƳŜǊ ŜŘǳŎŀǘƻǊǎ 

ς they are expected to do something new, never seen before, to be creative, innnovative and 

open for new experiences, selfconfident concerning their resources for these real projects in 

relation with their students, project which are never repetitive! 

THE STUDENTS PERSPECTIVES ar based on their expectation towards the learning process combined 

with the need of the society, of the labour 

market. The successful graduates profile 

include some basic characteristics, they are 

expected to be motivated, to take the most 

adequate choice concerning their career, to 

work hard for a certain goal, to be preseverent 

and task oriented, to find new solution for new 

problems and to be open for the coming 

challenges.  

¢ƘŜ ²ƻǊƭŘ 9ŎƻƴƻƳƛŎ CƻǊǳƳΩǎ Future of 

Jobs report highlights3 that the technological 

                                                           
3
 https://www.weforum.org/agenda/2016/08/10-skills-you-need-to-thrive-tomorrow-and-the-universities-that-

will-help-you-get-them/  

http://reports.weforum.org/future-of-jobs-2016/
http://reports.weforum.org/future-of-jobs-2016/
https://www.weforum.org/agenda/2016/08/10-skills-you-need-to-thrive-tomorrow-and-the-universities-that-will-help-you-get-them/
https://www.weforum.org/agenda/2016/08/10-skills-you-need-to-thrive-tomorrow-and-the-universities-that-will-help-you-get-them/
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and social shifts that define our word, have a strong influence also on the workforce, and 

produce serious changes concerning the requirements in termes of skills that are appreciated 

by the employers. 

One can observe a certain shift in the top 10 skills:  critical thinking and creativity became more 

important (from 4 to rank 2 and  from 10 to rank 3) while the Complex problem solving skill 

maintains its leading position.  It is important to mention that many of these skills are not 

correlated directly with cognitive performances, instead their are expressing non-cognitive skills 

and personality traits, which are valued and measured during the recruiting process.  

But for practitioners the most challenging question is 

related to the context that enable students to aquire 

these skills.  All these skills can not be taught from 

textbooks, they need to be practiced during intens 

people to people interactions, by thinking critically 

and managing relationships, being intelligent 

amotionally while facing new problems and 

identifying, inventing new solutions together with others; expressed so clear by this quote from 

Thomas Szasz:  

OUR PROJECT AIMS TO ANSER THE TWO PERSPETIVES OF THE TEACHING-LEARNING PROCESS, by reshaping 

the school practices (teachers needs and perspective) by bringing choice, grit and motivation in 

students life (pupils perspective)  

The intervention of the project is built according to the conceptual background of The 21st 

century skills, considered as reference for the learning outcomes for the teaching-learning 

activities.  

During the first phase of the project the proposed activities are implemented in a noncurricular 

context, and later, the second phase aims to transfer into the curricular context some of the 

findings and the  most succeesful activities. In this way the traditional school practices are 

reshaped, based on the activities that pevisoulsy were considered relevant only for an 

extracurricular context or homeschooling approach.  
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During the first year of the project ( first phase), each partner developed and implemented 

activities covering a set of desired competencies, groupped in  five Modules;  through the 

monitoring and selfreflective process the findings were structured in case studies, for each of 

the five modules. The case studies are integrated and presented in distinct chapter of the 

O.2.Handbook, each module had as coordinating responsible one of the project partners.  

The expert team involved in the implementation of the modules- activities, based on these 

innovative experiences, developed the Toolkit for educators, including the descriprion of the 

main elements of the experience and useful recommendations for those who will try to addapt 

in their context the presented activities.  

The target group of these activites were the students and their teachers, and for some of the 

specific activites also parents and school partners were involved. (annex target groups / 

partners, and calendar of the activities)  

The list of the competencies correlated with the modules, can easily be recognised in the main 

actual trends that envisage to create a comprehensive understanding of what should be taught, 

what need to be learned, what should be demonstrated as learning outcome and later as skills, 

that enable the graduates to follow the chosen career path, towards the labor market.  

Some of the references used for building our approach are the following  

Reference 1. 21st century learning  / skills framework 4 

Reference 2.Non-cognitive skills and personality traits5   

                                                           
4
 http://www.p21.org/storage/documents/docs/P21_framework_0816.pdf 

Phase 1 

ω5 MODULES - The 
Safe Spot  

ωNON-CURRICULAR 
ACTIVITIES  

ωDE-SCHOOLING  

Phase 2  

ω5 MODULES - 
transfer  in  

ωCURRICULAR 
ACTIVITIES  

ω... IN SCHOOL  

http://www.p21.org/storage/documents/docs/P21_framework_0816.pdf
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REFERENCE 1. 21ST CENTURY LEARNING 
6 

THE FRAMEWORK FOR 21ST CENTURY LEARNING  was developed by the P21 Partnership for 21st 

century learning, based on practitioners and experts input. The scheme define the elements 

and the interconnections  

between the skills, knowledge, 

behaviors, expertise, and 

support systems that students 

need for a succesful life and 

citizenship.  

Tha framework is used by many 

educators and schools, being at 

the centre of the learning 

process, and they consider that 

following these learning 

outcomes,  the students are 

more engaged in the learning 

process and graduates are better prepared for the challenges of the 21st century!  

Source: http://www.p21.org/our-work/resources/for-educators#defining 

The 21st century students outcomes are diveded in 4 categories of skills:  

Key Subjects and 21st Century Themes - include English, reading or language arts, world 

languages, arts, mathematics, economics, science, geography, history, government and civics.  

In addition, schools must integrate into key subjects: the 21st century interdisciplinary themes, 

like  Global Awareness; Financial, Economic, Business and Entrepreneurial Literacy; Civic 

Literacy; Health Literacy; Environmental Literacy Learning and Innovation Skills. 

Learning and innovation skills are what separate students who are prepared for increasingly 

ŎƻƳǇƭŜȄ ƭƛŦŜ ŀƴŘ ǿƻǊƪ ŜƴǾƛǊƻƴƳŜƴǘǎ ƛƴ ǘƻŘŀȅΩǎ ǿƻǊƭŘ ŀƴŘ ǘƘƻǎŜ ǿƘƻ ŀǊŜ ƴƻǘΦ ¢ƘŜȅ ƛƴŎƭǳŘŜΥ 

Creativity and Innovation; Critical Thinking and Problem Solving; Communication; Collaboration  

Information, Media and Technology Skills.-  we live in a technology and media-driven 

environment, we need to navigate in an abundance of information, to deal with rapid changes 

in everyday technology, and for this we need to demonstrate some  of functional skills, such as: 

Information Literacy; Media Literacy; ICT (Information, Communications and Technology) 

Literacy. 

                                                                                                                                                                                           
5
 http://ftp.iza.org/dp5743.pdf  

6 http://www.p21.org/storage/documents/docs/P21_framework_0816.pdf 

http://ftp.iza.org/dp5743.pdf
http://www.p21.org/storage/documents/docs/P21_framework_0816.pdf
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 Life and Career Skills help us  to navigate complex life and work environments, together with 

thinking skills, content knowledge, and social and emotional competencies, including: Flexibility 

and Adaptability; Initiative and Self-Direction; Social and Cross-Cultural Skills; Productivity and 

Accountability;Leadership and Responsibility. 

In order to make learning relevant, personalized, and engaging ς a sound support system is 

needed, ensuring that each student has access to the learning experiences through which will 

be able to build the 21st century competencies. This support includes elements of standards 

and assesment, curriculum,  professional development and learning environment.  

The 25 case studies presented in this handbook under the five modules7 admit as learning 

ƻǳǘŎƻƳŜǎ ŀǘ ƭŜŀǎǘ ǘƘŜ ƳŀǊƪŜŘ άнмǎǘ ŎŜƴǘǳǊȅ ǎǘǳŘŜƴǘ ƻǳǘŎƻƳŜǎέΣ ŀǎ ƛǘ is presented in Annex. Nr. 

... 

REFERENCE 2.NON-COGNITIVE SKILLS AND PERSONALITY TRAITS
8   

The education and training systems are invited to invest serious resources in the innovations 

concerning the development and valorisation of the non-cognitive skills and the personality 

traits. This became very important since the labour market releance of these skills is clear 

recognised and demonstrated. This is reflected also by the Top 10 skill, identified  in the World 

9ŎƻƴƻƳƛŎ CƻǊǳƳΩǎ Future of Jobs report9, skills that are not measured and certified through 

examinations, tests,  skills that are not developed explicitely during education and traning.  

The litterature concerning thsese skills admit that they are developed during the education 

period; the emotional intelligence can be improved during the whole life, and all these non-

cognitive skills has a definitory influence on the global performance of the persons. This is why 

yhese are carefully assesed during the recruiting process, and for the educational sector, having 

the dual role, both social and economic,  is a crucial question to invest in the development of 

these skills together with the cognitive ones. These abilities, as important as cognitive skills for 

individual development and career success include social skills, leadership and motivation, and 

incolve important personality traits. The cognitive skills, only because they are easily 

measurable by recognised international tetst, are not more important that the non-cognitive 

ƻƴŜǎΗ !ǎ WŀƳŜǎ IŜŎƪƳŀƴΣ ǘƘŜ bƻōŜƭ tǊƛȊŜ ǿƛƴƴŜǊ ŀǊƎǳŜŘΥ α ΦΦΦ ƘŜ ǇǊŜƻŎŎǳǇŀǘƛƻƴ ǿƛǘƘ ŎƻƎƴƛǘƛƻƴ 

ŀƴŘ ŀŎŀŘŜƳƛŎ ΩǎƳŀǊǘǎΩ ŀǎ ƳŜŀǎǳǊŜŘ ōȅ ǘŜǎǘ ǎŎƻǊŜǎ ǘƻ ǘƘŜ ŜȄŎƭǳǎƛƻƴ ƻŦ ǎƻŎƛŀƭ ŀŘŀǇǘŀōƛƭƛǘȅ ŀƴŘ 

motivation causes a serious bias ƛƴ ǘƘŜ ŜǾŀƭǳŀǘƛƻƴ ƻŦ Ƴŀƴȅ ƘǳƳŀƴ ŎŀǇƛǘŀƭ ƛƴǘŜǊǾŜƴǘƛƻƴΦΦΦέ 10 

                                                           
7 Module 1: AWARENESS RAISING AND EXPRESSING THE UNIQUENESS OF OWN IDENTITY, Module 2: SELF-EXPRESSION USING ANY FORM 

OF CREATION Module 3: CONNECTION WITH THE WORLD OF WORK Module 4: LIFE SKILLS Module 5: AFFILIATION  

 
8
 http://ftp.iza.org/dp5743.pdf  

9
 https://www.weforum.org/agenda/2016/08/10-skills-you-need-to-thrive-tomorrow-and-the-universities-that-

will-help-you-get-them/ 
10

 http://www.nber.org/papers/w7288.pdf , POLICIES TO FOSTER HUMAN CAPITAL James J. Heckman 

http://reports.weforum.org/future-of-jobs-2016/
http://ftp.iza.org/dp5743.pdf
https://www.weforum.org/agenda/2016/08/10-skills-you-need-to-thrive-tomorrow-and-the-universities-that-will-help-you-get-them/
https://www.weforum.org/agenda/2016/08/10-skills-you-need-to-thrive-tomorrow-and-the-universities-that-will-help-you-get-them/
http://www.nber.org/papers/w7288.pdf
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Is important to mention that while the cognitive skills are measured by national and / or 

international tests taken by students, the non-cognitive skills are usually self-reported. The 

results of the cognitive tests may reflect both cognitive competences and non-cognitive skills, 

both having a strong influence to school results and career success.  

The European Council11 identified eight key competencies within the European Framework for 

Key Competencies for Lifelong Learning, which include both COGNITIVE (1,2,3,4) and 

TRANSVERSAL (5,6,7,8) skills.  

Key Competences12 
Competences are defined here as a combination of knowledge, skills and attitudes appropriate to the 
context. Key competences are those which all individuals need for personal fulfilment and 
development, active citizenship, social inclusion and employment. 
The Reference Framework sets out eight key competences: 

1) Communication in the mother tongue; 

2) Communication in foreign languages; 

3) Mathematical competence and basic competences in science and technology; 

4) Digital competence; 

5) Learning to learn; 

6) Social and civic competences; 

7) Sense of initiative and entrepreneurship; and 

8) Cultural awareness and expression. 

The key competences are all considered equally important, because each of them can contribute to a 
successful life in a knowledge society. Many of the competences overlap and interlock: aspects 
essential to one domain will support competence in another. Competence in the fundamental basic 
skills of language, literacy, numeracy and in information and communication technologies (ICT) is an 
essential foundation for learning, and learning to learn supports all learning activities. There are a 
number of themes that are applied throughout the Reference Framework: critical thinking, creativity, 
initiative, problem solving, risk assessment, decision taking, and constructive management of feelings 
play a role in all eight key competences. 
 Personality traits are very important components of transversal skills, and are factors that 

contribute to the development of these skills.  

The COGNITIVE ABILITIES  are very often identified with itelligence and the ability to deal with 

abstract problems; are measured by IQ and other standardised test on reading, science and 

maths (like the OECD Program for International Student Assesment ςPISA).  

The NON-COGNITIVE skills are weakly correlated with measures of intelligence, such as the IQ 

score. One of the accepted taxonomy of the personality factors in the FIVE FACTOR MODEL13 

                                                           
11

 http://eur -lex.europa.eu/legal-content/EN/TXT/?uri=celex%3A32006H0962 
12

 http://eur -lex.europa.eu/legal-content/EN/TXT/?uri=celex%3A32006H0962 
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known also as The Big Five, also caleld the OCEAN model: Openness, Conscientiousness, 

Extraversion, Agreablness, Neuroticism. ( see also 

https://en.wikipedia.org/wiki/Big_Five_personality_traits). 

αhǇŜƴƴŜǎǎ measures the degree to which a person needs intellectual stimulation, change, and variety. 
Conscientiousness is the preference for following rules and schedules, for keeping engagements and 
the attitude of being hardworking, organized and dependable, as opposed to lazy, disorganized and 
unreliable.  
Extraversion is the preference for human contacts, empathy, gregariousness, assertiveness and the 
wish to inspire people. 
Agreeableness is the willingness to help other people, act in accordance with other people interests 
and the degree to which an individual is co-operative, warm and agreeable versus cold, disagreeable 
and antagonistic. 
Neuroticism Emotional stability encompasses dimensions such as nervous versus relaxed and 
dependent versus independent, and addresses the degree to which the individual is insecure, anxious, 
depressed and emotional rather than calm, self-ŎƻƴŦƛŘŜƴǘ ŀƴŘ ŎƻƻƭέΦ 
Source: http://ftp.iza.org/dp5743.pdf  

Within our project we are clear oriented towards these non-cognitive skills, which are not 

enough valued and apprecieted by teachers, and generalyy by educational systems, most;y 

because they are not measured by national exams and other international tests, while the 

real life, the emloyers and the various life context requires the mastering of these skills. This 

is one of the paradox-chalelnge that we try to understand, and propose a solution, through 

which these skills will reach their real importance in in the shool practices (firts with 

extracurricular contexts, later transfered in curricular ones). 

THE SECOND YEAR OF THE PROJECT, PHASE 2 will be dedicated to the SUPPORT SYSTEM that will 

help the scool organizations to produce the desired outcomes at the student level.  

The partnership will be interested in topics that include: 21st century standards, assessments, 

curriculum, instruction, professional development and learning environments as they are 

visualised by the `rainbow`.  

The activities will focus on:  

¶ the 21st century interdisciplinary themes within the key 
subjects  

¶ Engage amd motivate students in solving meaningful and 
real-life problems  

¶ practice useful feedback on student 
performance,embedded into everyday learning  

¶ support teachers for the competency-based approach to 
learning  
                                                                                                                                                                                           

13
 http://www.personalityresearch.org/bigfive.html, see for  the Theorists Table 

 

https://en.wikipedia.org/wiki/Big_Five_personality_traits
http://ftp.iza.org/dp5743.pdf
http://www.personalityresearch.org/bigfive.html
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¶ encourage innovative learning methods, inquiry- and problem-based approaches and higher 
order thinking skills  

¶promote ways teachers find opportunities for integrating 21st century skills, tools and 
teaching strategies into their classroom practice  

¶ include project-oriented teaching methods  

¶ demonstrate that deeper understanding of subject matter can enhance problem-solving, 
critical thinking, and other 21st century skills  

¶ Enables 21st century professional learning communities for teachers  

¶ /ǳƭǘƛǾŀǘŜǎ ǘŜŀŎƘŜǊǎΩ ŀōƛƭƛǘȅ ǘƻ ƛŘŜƴǘƛŦȅ ǎǘǳŘŜƴǘǎΩ ǇŀǊǘƛŎǳƭŀǊ ƭŜŀǊƴƛƴƎ ǎǘȅƭŜǎΣ ƛƴǘŜƭƭƛƎŜƴŎŜǎΣ 
strengths and weaknesses  

¶ Helps teachers develop their abilities to create environments that support differentiated 
teaching and learning  

¶ Support professional learning communities that enable educators to collaborate, share best 
practices and integrate 21st century skills into classroom practice 

¶ Allow equitable access to quality learning tools, technologies and resources  

¶ Provide 21st century architectural and interior designs for group, team and individual learning  

¶ Support expanded community and international involvement in learning, both face-to-face 
and online  
 
The results of the second year activities will be presented in O.3.  
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Annex Nr...... correlation table (the 21st century skills addressed directly or implicitely by these 

Modules, are marked with * 

21st century skills M.1. M.2. M.3. M.4. M.5. 

Life and Career Skills ¢ƻŘŀȅΩǎ ƭƛŦŜ ŀƴŘ ǿƻǊƪ ŜƴǾƛǊƻƴƳŜƴǘǎ ǊŜǉǳƛǊŜ ŦŀǊ 
more than thinking skills and content knowledge. The ability to navigate 
the complex life and work environments in the globally competitive 
information age requires students to pay rigorous attention to 
developing adequate life and career skills. 
 FLEXIBILITY AND ADAPTABILITY  
*Adapt to Change  
*  Adapt to varied roles, jobs responsibilities, schedules and contexts 

 ¶ Work effectively in a climate of ambiguity and changing priorities Be 
Flexible  
*  Incorporate feedback effectively  

¶ Deal positively with praise, setbacks and criticism  
*  Understand, negotiate and balance diverse views and beliefs to reach 
workable solutions, particularly in multi-cultural environments  
INITIATIVE AND SELF-DIRECTION  
*Manage Goals and Time; Set goals with tangible and intangible success 
criteria; Balance tactical and strategic (short & long-term) goals  

¶ Utilize time and manage workload efficiently; Monitor, define, 
prioritize and complete tasks without direct oversight;  
*  Be Self-directed Learners; Work Independently 

¶ Go beyond basic mastery of skills and/or curriculum to explore and 
ŜȄǇŀƴŘ ƻƴŜΩǎ ƻǿƴ ƭŜŀǊƴƛƴƎ ŀƴŘ ƻǇǇƻǊǘǳƴƛǘƛŜǎ ǘƻ Ǝŀƛƴ ŜȄǇŜǊǘƛǎŜ  

¶ Demonstrate initiative to advance skill levels towards a professional 
level; Demonstrate commitment to learning as a lifelong process 
*  Reflect critically on past experiences in order to inform future progress  
SOCIAL AND CROSS-CULTURAL SKILLS  
* Interact Effectively with Others; Work Effectively in Diverse Teams 

¶ Know when it is appropriate to listen and when to speak  

¶ Conduct themselves in a respectable, professional manner  

¶ Respect cultural differences and work effectively with people from a 
range of social and cultural backgrounds  
*  Respond open-mindedly to different ideas and values  
*  Leverage social and cultural differences to create new ideas and 
increase both innovation and quality of work  
PRODUCTIVITY AND ACCOUNTABILITY 
*  Manage Projects  
*  Set and meet goals, even in the face of obstacles and competing 
pressures  
*  Prioritize, plan and manage work to achieve the intended result 
Produce Results  

¶ Demonstrate additional attributes associated with producing high 
quality products including the abilities to: 
 *  Work positively and ethically  
*  Manage time and projects effectively; Multi-task 
 *  Participate actively, as well as be reliable and punctual; Present 
oneself professionally and with proper etiquette  
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*  Collaborate and cooperate effectively with teams;  Respect and 
appreciate team diversity  
*  Be accountable for results  
LEADERSHIP AND RESPONSIBILITY  
*Guide and Lead Others  
*  Use interpersonal and problem-solving skills to influence and guide 
others toward a goal  

¶ Leverage strengths of others to accomplish a common goal  

¶ Inspire others to reach their very best via example and selflessness  

¶ Demonstrate integrity and ethical behavior in using influence and 
power Be Responsible to Others  
*  Act responsibly with the interests of the larger community in mind  

Learning and innovation skills Learning and innovation skills increasingly 
are being recognized as those that separate students who are prepared 
for a more and more complex life and work environments in the 21st 
century, and those who are not. A focus on creativity, critical thinking, 
communication and collaboration is essential to prepare students for 
the future.  
CREATIVITY AND INNOVATION  
Think Creatively  

* Use a wide range of idea creation techniques (such as 
brainstorming)  

* Create new and worthwhile ideas (both incremental and radical 
concepts)  

* Elaborate, refine, analyze and evaluate their own ideas in order 
to improve and maximize creative efforts Work Creatively with 
Others  

* Develop, implement and communicate new ideas to others 
effectively  

* Be open and responsive to new and diverse perspectives; 
incorporate group input and feedback into the work  

* Demonstrate originality and inventiveness in work and 
understand the real world limits to adopting new ideas  

* View failure as an opportunity to learn; understand that 
creativity and innovation is a long-term, cyclical process of small 
successes and frequent mistakes  

Implement Innovations  

¶ Act on creative ideas to make a tangible and useful contribution to the 
field in which the innovation will occur  

* CRITICAL THINKING AND PROBLEM SOLVING  

¶Reason Effectively;Use various types of reasoning (inductive, deductive, 
etc.) as appropriate to the situation  

* Use Systems Thinking; Analyze how parts of a whole interact 
with each other to produce overall outcomes in complex systems  

Make Judgments and Decisions  

¶ Effectively analyze and evaluate evidence, arguments, claims and 
beliefs  

¶ Analyze and evaluate major alternative points of view  

¶ Synthesize and make connections between information and arguments  

¶ Interpret information and draw conclusions based on the best analysis  
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* Reflect critically on learning experiences and processes Solve 
Problems  

* Solve different kinds of non-familiar problems in both 
conventional and innovative ways  

* Identify and ask significant questions that clarify various points 
of view and lead to better solutions  

* COMMUNICATION AND COLLABORATION  

* Communicate Clearly  

* Articulate thoughts and ideas effectively using oral, written and 
nonverbal communication skills in a variety of forms and 
contexts  

* Listen effectively to decipher meaning, including knowledge, 
values, attitudes and intentions  

* Use communication for a range of purposes (e.g. to inform, 
instruct, motivate and persuade)  

* Utilize multiple media and technologies, and know how to judge 
their effectiveness a priori as well as assess their impact  

* Communicate effectively in diverse environments (including 
multi-lingual) Collaborate with Others  

* Demonstrate ability to work effectively and respectfully with 
diverse teams  

* Exercise flexibility and willingness to be helpful in making 
necessary compromises to accomplish a common goal  

* Assume shared responsibility for collaborative work, and value 
the individual contributions made by each team member 

Key Subjects and 21st Century Themes.  
Key subjects include:  

¶ English, reading or language arts; ¶ World languages; ¶ Arts; ¶ 

Mathematics;  ¶ Economics; ¶ Science;  ¶ Geography;  

¶ History ; ¶ Government and Civics  
In addition to these subjects, we believe schools must promote 
understanding of academic content at much higher levels by weaving 
21st century interdisciplinary themes into key subjects:  

* Global Awareness  

* Using 21st century skills to understand and address global 
issues 

* Learning from and working collaboratively with individuals 
representing diverse cultures, religions and lifestyles in a spirit 
of mutual respect and open dialogue in personal, work and 
community contexts  

* Understanding other nations and cultures, including the use of 
non-English languages Financial, Economic, Business and 
Entrepreneurial Literacy 

* Knowing how to make appropriate personal economic choices 

* Understanding the role of the economy in society  

* Using entrepreneurial skills to enhance workplace productivity 
and career options Civic Literacy  

* Participating effectively in civic life through knowing how to 
stay informed and understanding governmental processes  

* Exercising the rights and obligations of citizenship at local, 
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state, national and global levels  

* Understanding the local and global implications of civic 
decisions 

Health Literacy  

¶ Obtaining, interpreting and understanding basic health information 
and services and using such information and services in ways that 
enhance health  

¶ Understanding preventive physical and mental health measures, 
including proper diet, nutrition, exercise, risk avoidance and stress 
reduction  

¶ Using available information to make appropriate health-related 
decisions  

¶ Establishing and monitoring personal and family health goals  

¶ Understanding national and international public health and safety 
issues  
Environmental Literacy  

* Demonstrate knowledge and understanding of the 
environment and the circumstances and conditions affecting it, 
particularly as relates to air, climate, land, food, energy, water 
and ecosystems  

* 5ŜƳƻƴǎǘǊŀǘŜ ƪƴƻǿƭŜŘƎŜ ŀƴŘ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ ǎƻŎƛŜǘȅΩǎ ƛƳǇŀŎǘ 
on the natural world (e.g., population growth, population 
development, resource consumption rate, etc.) 

* Investigate and analyze environmental issues, and make 
accurate conclusions about effective solutions  

* Take individual and collective action towards addressing 
environmental challenges (e.g., participating in global actions, 
designing solutions that inspire action on environmental issues)  

Information, Media and Technology Skills People in the 21st century 
live in a technology and media-driven environment, marked by various 
characteristics, including:  access to an abundance of information, rapid 
changes in technology tools, which need the ability to collaborate and 
make individual contributions on an unprecedented scale.  
INFORMATION LITERACY  - Access and Evaluate Information  

* Access information efficiently (time) and effectively (sources)  

* Evaluate information critically and competently Use and 
Manage Information  

* Use information accurately and creatively for the issue or 
problem at hand  

* Manage the flow of information from a wide variety of sources  

* Apply a fundamental understanding of the ethical/legal issues 
surrounding the access and use of information  

MEDIA LITERACY - Analyze Media  

¶ Understand both how and why media messages are constructed, and 
for what purposes  

¶ Examine how individuals interpret messages differently, how values 
and points of view are included or excluded, and how media can 
influence beliefs and behaviors  

¶ Apply a fundamental understanding of the ethical/legal issues 
surrounding the access and use of media Create Media Products  
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¶ Understand and utilize the most appropriate media creation tools, 
characteristics and conventions  

¶ Understand and effectively utilize the most appropriate expressions 
and interpretations in diverse, multi-cultural environments  
ICT (Information, Communications and Technology) LITERACY - Apply 
Technology Effectively  

¶ Use technology as a tool to research, organize, evaluate and 
communicate information  

¶ Use digital technologies (computers, PDAs, media players, GPS, etc.), 
communication/networking tools and social networks appropriately to 
access, manage, integrate, evaluate and create information to 
successfully function in a knowledge economy  

¶ Apply a fundamental understanding of the ethical/legal issues 
surrounding the access and use of information technologies  
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Chapter II: Modules 

 

Module 1:  
O.2.1.AWARENESS RAISING AND EXPRESSING THE UNIQUENESS OF OWN IDENTITY  
Coordinator: 

!ƘƳŜǘ /ŀƭƭǳǘ  ŀƘƛƴ Mersin Milli 9ƐƛǘƛƳ aǸŘǸǊƭǸƐǸ 
 
CONTRIBUTORS  
 
[ƛŎŜǳƭ ¢ŜƘƴƻƭƻƎƛŎάLƻŀƴ {ƭŀǾƛŎƛέ ¢ƛƳƛǒƻŀǊŀ κ wƻƳŀƴƛŀ 
Ildiko Pataki 
 
Centrul de Reeducare Buzias / Romania 
Marioara Bilba 
Alina Oana Zamosteanu 
 
Highgate Private School /Cyprus 
Antreas Antreou 
Eleftheria Andreou 
 
Sabiha Ciftçi Mesleki Ve Teknik Anadolu Lisesi / Turkey 
YŀŘǊƛȅŜ DTwD94 
Mehmet Zahit KUTLU 
 

The aim of this module is to offer relevant case studies and operational toolkit for the concrete 

problems related to awareness raising and expressing the uniqueness of own identity. This topic 

covers students` individual motivation, engagement and drive.  

 



                                                               
                     Funded by the Erasmus+ Programme of the  European Union  
 

23 
 

 

Personal development requires a reorientation of the person in distress towards a new meaning 

in relation to the new context created, revitalization of the psychic system and identification of 

personal resources.  

Students will discuss topics of interest for their age and find their own solutions that could be 

applied in their specific situation. 

The 8 Key competencies, from the perspective of LLL are defined as combination of knowledge, 

skills and attitudes ς that a person need for personal fulfilment, active citizenship, social inclusion 

and employment. The Reference framework14  sets the following competencies.  

Communication in the mother tongue; 

Communication in foreign languages; 

Mathematical competence and basic competences in science and technology; 

Digital competence; 

Learning to learn; 

Social and civic competences; 

Sense of initiative and entrepreneurship; and 

Cultural awareness and expression. 

The Cultural awareness and expression is the most strongly related competence to our topic of 

M.1. Module AWARENESS RAISING AND EXPRESSING THE UNIQUENESS OF OWN IDENTITY, but 

there is not a complete overlapping between them.  

Our module is linked to the Frame of the 21st century skills,15 through the LIFE AND CAREER SKILLS 

component. Students need to develop and 

perform Life & career skills whihc enable them to 

realise their own potential in the very complex 

work and life environment. The essential Life & 

career skills  include  

Flexibility & Adaptability 

Initiative & Self Direction 

Social & Cross-Cultural Skills 

Productivity & Accountability 

Leadership & Responsibility 

All these skills and behaviors are not directly linked to a certain subject taught in school, but all 

they are required to be mastered in almost each life-situation. 

These skills include conceptual components but the very important atitudinal ς behavioral 

components are demonstrated and developed during practical activities. 

                                                           
14

 http://eur -lex.europa.eu/legal-content/EN/TXT/?uri=celex%3A32006H0962 
15

 http://www.p21.org/our-work/p21-framework 
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EVERY PERSON IS UNIQUE 

Every person is unique, unusual and special with his/her own individuality. Whether good or bad, 

every person has different traits to walk on the earth themselves. These traits are driving force for 

individuals to achieve their objectives. There are many individual differences that every person 

brings from birth as latent abilities. Environment where persons grow up in, their families and then 

schools start to shape their personality. 

Having brainstorm during project meetings, we have come to idea of some basic peculiarities of 

uniqueness. These latent talents or abilities from the birth, skills learners gain during their 

experiences, the qualifications they need to strive in life, their past life experiences from family 

life, determination and passion for particular long term goals and strengths are the features make 

each person unique.  

Having said some introductive information about uniqueness, 

how can a person express himself/herself and how to learn 

about their abilities for desire for life expectations? How can a 

person find ways to discover about their talents for their 

willingness to live happily? What ways and tools can be used 

for individuals to achieve their goals and who will decide these 

tools to reach them? Why do some individuals achieve more 

than others of equal rights? 

If a person does not know who he/she is, it is not easy for them to start discovering their potential. 

Every person needs to have equal opportunities to identify or get knowledge about their talents. 

Each person must be given a chance to have information about their natural abilities that they 

bring from birth and find ways how to build their weaknesses into strengths. The things look 

different in the class, none of learners come to schools with the same interests, cultural values, 

prior educational experiences, personal experiences, their learning styles and readiness levels. 

Teachers are to find new ways to support every student fairly/equally in physical surroundings, 

with in and outdoor atmosphereΦ /ƘŀƴƎŜǎ ƛƴ ƭŜŀǊƴƛƴƎ ŜƴǾƛǊƻƴƳŜƴǘ ƛƴŦƭǳŜƴŎŜ ǎǘǳŘŜƴǘǎΩ ƪƴƻǿƭŜŘƎŜ 

about their differences and skills positively.   

Learners must be given the opportunity to find out what they love doing, what makes them happy 

or unhappy, their life expectations for better future. Practises to learn what they are good or bad 

at to live their dreams let learners accept differences and be aware of differences.  

There are several approaches, methods or techniques to let learners be active in learning process. 

It is important for teachers to assess every step in learning in their class each year and use a 

variety of teaching methods to make sure that every student has the same opportunity to learn 

and engage in learning process. Differentiated instruction is one of them and it makes a great 

contribution to meet individual needs in a classroom or outdoor activities. Moreover, student-

centered teaching lets learners be in the center of activities by doing what they are learning.  So 

teachers can differentiate content of lesson, process, products or where the learning takes place, 
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the use of ongoing assessment and flexible grouping for a successful learning. We know that the 

people who are fond of refining their knowledge and skills, they are not good at doing almost 

everything, they always try to find out their unique side and they work every single minute to 

improve their competences. 

 

Three Pillars of Effective Uniqueness  please mention reference source!!  

Philosophy Principles Practices 

Å Diversity as normal and 
valuable 
Å Accepting responsibility 

for maximum progress 
for each learner 
Å Recognizing and 

removing barriers to 
equity 

Å Environment 
Å Quality of curriculum 
Å Assessment 
Å Leading and managing in 

a flexible classroom 

Å ¢Ƙƛƴƪ ƻŦ ǎǘǳŘŜƴǘǎΩ ǊŜŀŘƛƴŜǎǎΣ 
interest and learning profile with 
his/her learning styles 
Å Instructions based on student 
needs and nature of content 
Å Teaching up 
Å Respectful tasks 
Å Flexible groupings 

 

 

Student/Learner-based learning:  

Educators are on the way, making their learners to take more responsibility of their own 

ƭŜŀǊƴƛƴƎΦ αThe evidence of the benefits to learning in construction of learning, collaborative learning, 

metacognition, teacher/student partnership in learning, and meaningful assessment in real-world contexts 

are that children in learner-centered environments achieved more and at higher levels while being more 

ŜƴƎŀƎŜŘΦέ13 (Kumar, Anil, Student ς Centred Learning: A Teacher ςStudent Choice Model Of Learning, 

(www.rdmodernresearch.com) Volume I, Issue I, 2016.)When students play role in learning, this enhances 

ǎǘǳŘŜƴǘǎΩ ƭŜŀǊƴƛƴƎ ǘƘŜ ŎƻƴǘŜƴǘ ŀƴŘ ƘŀǾƛƴƎ ǎŜƭŦŀǿŀǊŜƴŜǎǎ ƻŦ ǘƘŜƛǊ ƭŜŀǊƴƛƴƎ ŀōƛƭities. When instructors with 

learners decide about the tools or materials that help learners to be encouraged in creative thinking with 

their own qualities, students become aware of their skills and motivated. Learning-centered teaching has 

many different teaching methods to reach knowledge. In student-learnig centered teaching, the teacher 

focuses on what the learners are learning and how it happens and how can they use this new gained 

ability/knowledge/behaviour in learning. Learners either individually or in a group work, they can find 

solutions to real world problems with the help of problem-based learning.  

[ŜŀǊƴŜǊǎΩ ƛƴǾƻƭǾŜƳŜƴǘ ƛƴ ƭŜŀǊƴƛƴƎ ǇǊƻŎŜǎǎ ƭŜǘ ǘƘŜƳ ƛƴǘŜǊŀŎǘ ǿƛǘƘ ƳŀǘŜǊƛŀƭǎ ŀƴŘ ŀƴȅƻƴŜ ƛƴ 

the group as well. Being active in learning lets the instructor know students individually. 

Encouraging students to think creatively, group works and presentations promotes deeper 

ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ ǘƘŜ ŎƻƴǘŜƴǘΦ ¢Ƙƛǎ ŜƴƎŀƎŜƳŜƴǘ ƭŜŀŘǎ ǎǘǳŘŜƴǘǎΩ ƻǳǘŎƻƳŜǎ ŀƴŘ ŀƭǎƻ ƛƴŎǊŜŀǎŜǎ 

motivation. Motivation in learning brings leaǊƴŜǊǎΩ ǎŀǘƛǎŦŀŎǘƛƻƴ ŀƴŘ ŀŎŀŘŜƳƛŎ ŀŎƘƛŜǾŜƳŜƴǘǎΦ  
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When learners find new ways to discover their uniqueness, they can use knowledge to 

solve problems from real life and become more motivated. Whatsmore, learners have the ability 

to go on to learn and communicate with their knowledge both in and outside of the classroom. 

The more active students are in learning the more confident they are to develop effort in learning. 

This effort influences the perseverance in learning and its quality and quantity.  

Human development is a process in which most of people show unique characteristics in 

physical, behavioural, cognitive and emotional growth. In the early stages of lifeτfrom birth to 

childhood, childhood to adolescence, and adolescence to adulthoodτenormous changes take 

place ŀƴŘ ǘƘŜǎŜ ŎƘŀƴƎŜǎ ŀƭƭ ŀŦŦŜŎǘ ŜǾŜǊȅ ǎǘŜǇ ƛƴ ŜǾŜǊȅ ǇŜǊǎƻƴΩǎ ƭƛŦŜ. This process let each person 

develop attitudes and values that shape choices, relationships and understanding in our life. Most 

of educators and researchers mention it as an average. The educational levels and steps are 

organized and classified according to average competences of learners. The most important thing 

here is that what happens to the rest who are out of this average, gifted learners, children with 

special educational needs and the other disadvantaged groups. Educational levels are trying to 

meet all individual differences in learning. Students have different capacities for learning 

depending on their prior experience and heredity. When every single person feels that he/she is 

supported according to personal differences in school, at that time they are proud of being in the 

school and educated for better days. Schools must be ready to welcome every single individual 

according to their capacities. 

Instructors primary role is to be a guide at creating environment for student learning, 

discuss the materials with learners. When teacher involves learners in plan of content, this 

ƳƻǘƛǾŀǘŜǎ ǘƘŜƳ ŀƴŘ ǇŜǊǎƻƴŀƭ ŎƻƳƳƛǘƳŜƴǘ ƛƴ ƭŜŀǊƴƛƴƎ ƎƻŜǎ ǳǇΦ LƴǎǘǊǳŎǘƻǊǎΩ ǊŜǎǇƻƴǎƛōƛƭƛǘȅ ƛǎ ǘƻ ƘŜƭǇ 

learners be active in learning for their performance in meaningful learning. Small groups in classes 

let teachers discuss and find solutions to problems. Creating projects with learners to cover their 

needs also promotes learning. In learner-based learning, learners need to understand why they 

need to learn the content and they need to be active in their learning with help of their individual 

ŎŀǇŀŎƛǘƛŜǎΦ ¢ƘŜ ƛƴǎǘǊǳŎǘƻǊΩǎ ǊƻƭŜ ƛǎ ǘƻ ŎǊŜŀǘŜ ŀƴ ŜƴǾƛǊƻƴƳŜƴǘ ƛƴ ǿƘƛŎƘ ǎǘǳŘŜƴǘǎ Ŏŀƴ ƭŜŀǊƴ ŀƴŘ ǘŀƪŜ 

their responsibility of learning.  

¦ƴŘŜǊǎǘŀƴŘƛƴƎ ƭŜŀǊƴŜǊǎΩ uniqueness 

We have a better chance of learning when we use a combination of learning modalities 

rather than using just one in the class to reach every single student. We can start using learning 

profiles to have better understanding in creating materials when content of materials make sense 

for each student, we are on the right way. The more we understand our students, the better 

chance we have of meeting the diverse learning needs of all of our students.When we have in-

depth understanding for how our students learn, there is a major impact on diagnosing student 

needs and planning effective supports.  

Multiple intelligences and thinking styles inventories can be effective tools for gathering 

data about students.                                             
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 To exemplify, we are going to use one many different self-awareness inventory tests and 

ǘƘƛǎ ƛǎ ŎŀƭƭŜŘ Yƻƭō LƴǾŜƴǘƻǊȅ ƻŦ /ƻƎƛƴƛǘƛǾŜ {ǘȅƭŜǎ ǘƻ ƭŜŀǊƴ ŀōƻǳǘ ƻǳǊ ƭŜŀǊƴŜǊǎΩ ŎŀǇŀŎƛǘƛŜǎ ŀƴŘ ǘƘŜƛǊ 

learning styles. People learn better when they interact and collobrate with others during all the 

instructional tasks. Kolb's experiential learning theory works on two levels: a four stage cycle of 

ƭŜŀǊƴƛƴƎ ŀƴŘ ŦƻǳǊ ǎŜǇŀǊŀǘŜ ƭŜŀǊƴƛƴƎ ǎǘȅƭŜǎΦ  aǳŎƘ ƻŦ YƻƭōΩǎ ǘƘŜƻǊȅ ƛǎ ŎƻƴŎŜǊƴŜŘ ǿƛǘƘ ǘƘŜ ƭŜŀǊƴŜǊΩǎ 

internal cognitive processes. ά[ŜŀǊƴƛƴƎ ƛǎ ǘƘŜ ǇǊƻŎŜǎǎ ǿƘŜǊŜōȅ ƪƴƻǿƭŜŘƎŜ ƛǎ ŎǊŜŀǘŜŘ ǘƘǊƻǳƎƘ 

ǘƘŜ ǘǊŀƴǎŦƻǊƳŀǘƛƻƴ ƻŦ ŜȄǇŜǊƛŜƴŎŜέ όYƻƭōΣ мфупΣ ǇΦ оуύΦ15 (Kolb, D. A. (1984). Experiential learning: Experience 

as the source of learning and development (Vol. 1). Englewood Cliffs, NJ: Prentice-Hall.) 

Kolb's learning styles have been adapted by two management development specialists, 

Peter Honey and Alan Mumford. They use a four-way classification that closely resembles that of 

Kolb but is simplified for use in a practical training situation. You can find out your own learning 

style by completing and scoring the following questionnaire. A description of the Honey and 

Mumford classification follows for use after the questionnaire has been scored. You can use it to 

understand your students and know them to be ready for their needs according to their levels.  16 

http://www.clinteach.com.au/assets/LEARNING-STYLES-Kolb-QUESTIONNAIRE.pdf 

After implementation of questionnaire, instructors come to different learning styles. Visual 

learners are the ones take notes and want to sit in front of the class. They want the content to be 

visualized to remember easily. They like to see what they are learning. Illustrations and 

presentations with colourful pictures attract students to speak and write. Auditory learners are the 

second group who learn by hearing and listening. They want to hear about what is happening 

around, read loud to acquire and talk to themselves when they are bored. Kinesthetic learners the 

ones who learn by touching and being active in learning. Understanding student differences in a 

class help teachers maximize student engagement with learning. When we give them a chance to 

shape their interest and rewarding learning at the end make them become autonomous learners 

(Bruner, 1961) 17. Feeding their curiosity lets them go for new challenges to grow and develop new 

skills for new qualifications. 

Theory for readiness Uniqueness 

Å Zone of proximal development is critical  for academic growth 

Å Student achievement does not occur when students practise what they  already know, or 

when tasks cause on going frustration. 

Å There is no relationship between studŜƴǘ ŀŎƘƛŜǾŜƳŜƴǘ ŀƴŘ ǘŜŀŎƘŜǊΩǎ ŀōƛƭƛǘȅ ǘƻ ŘƛŀƎƴƻǎŜ 

ǎǘǳŘŜƴǘΩǎ ǎƪƛƭƭ  ŀƴŘ ǇǊƻǾƛŘŜ ŀǇǇǊƻǇǊƛŀǘŜ ǘŀǎƪǎ                                                                                                                                                                      

(Vygosttky 1962) 

 
Theory for Interest-based Uniqueness 

Å Helping students pursue their interests can maximize student  engagement with learning 

Å When their interest is tapped, learning is more likely to be rewarding and students are 

more likely to become autonomous learners 

http://www.clinteach.com.au/assets/LEARNING-STYLES-Kolb-QUESTIONNAIRE.pdf
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Å Flow encourages the participant to seek out new challenges to grow and develop new skills 

needed to develop talent                                                   

                                           (Bruner, 1961) 

Å Some teaching styles and approaches to learning may be advantageous to some students 

and disadvantageous to others 

Å Learning can be hampered due to cultural mismatches and gender mismatches 

Å Using varied approaches to teaching and learning leads to more efficient learning for more 

students               (Banks, 1964) 

The elements of a learning experience can be outlined as below; 

                                 

 

                                                                                                                        

 

 

Elements of Uniqueness 

V Content 
What is taught (what students will learn and the materials which represent that learning) 

Applications 

Learning outcomes 

The big picture/generalizations/essential concepts and key questions 

V Process 
How it is taught   (activities through which students make sense of key ideas using essential skills) 

Applications 

Inquiry-based learning 

Hands-on activities 

Concept Attainment 

Technology 

V Product 
What is created (how students demonstrate and extend what they understand and can do as a result 

of their learning) 

Applications 

Written or oral reports 

Performances 

Models 

Thinking 
Problem Solving 

Research 

Visual 
Kinesthetic 

Oral 
Written 
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Teachers may adapt one or more of these three curricular elements based on careful and continuous 
ŀǎǎŜǎǎƳŜƴǘ ƻŦ ǎǘǳŘŜƴǘǎΩ readiness, interests, and learning profiles. 
Learning environment 
Examples of differentiating learning environment at the elementary level include: 
Making sure there are places in the room to work quietly and without distraction, as well as places 
that invite student collaboration; 
Providing materials that reflect a variety of cultures and home settings; 
Setting out clear guidelines for independent work that matches individual needs; 
Developing routines that allow students to get help when teachers are busy with other students and 
cannot help them immediately; and 
Helping students understand that some learners need to move around to learn, while others do 
better sitting quietly (Tomlinson, 1995, 1999; Winebrenner, 1992, 1996). 
Excerpted from: Tomlinson, C. A. (August, 2000).Uniqueness of Instruction in the Elementary Grades. 
 

 

Uniqueness Strategies: 

Å High-level Questions 
Questions that draw on advanced levels of information, require leaps of understanding, and challenge 
thinking that are presented to the advanced learners. 

Å Contracts/Management Plans 
An agreement between teacher and student in which the teacher grants certain choices about how a 
student will complete tasks, and the student agrees to use the choices appropriately in designing and 
completing work according to specifications. 

Å Tiered Instruction/Assignments 
A technique by which all students are taught the same skill or concept with varied content, process 
and/or product, at a level that builds upon prior knowledge and prompts continued growth. 

Å Learning Centers 
Stations or collections of material that learners use to explore topics or expand skills. Centers are 
designed to provide study in greater breadth and depth on interesting and important topics within a 
curriculum. 

Å Interest Centers 
Activities that can provide enrichment for students who demonstrate mastery or competence with 
required work or who complete required assignments early. 

Å Mentorships 
Program in which students work with a resource teacher, media specialist, parent volunteer, older 
student, or community member who can assist them in developing skills of production in a field of 
study. 
 
Roles & Responsibilities in Uniqued Programming 

Teachers:  Teachers are the key players in providing challenging and interesting differentiated learning 

opportunities for their advanced learners. 

        Students aren't consumers of facts. They are active creators of knowledge. Schools aren't just 

brick-and-mortar structures -- they're centers of lifelong learning. And, most important, teaching is 

recognized as one of the most challenging and respected career choices, absolutely vital to the social, 

cultural, and economic health of a nation. 
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Traditionally, teaching was a combination of information-dispensing, custodial child care and sorting 

out academically inclined students from others. The underlying model for schools was an education 

factory in which adults, paid hourly or daily wages, kept like-aged youngsters sitting still for 

standardized lessons and tests. 

Teachers were told what, when, and how to teach. They were required to educate every student in 

exactly the same way and were not held responsible when many failed to learn. They were expected 

to teach using the same methods as past generations, and any deviation from traditional practices 

was discouraged by supervisors or prohibited by myriad education laws and regulations. Thus, many 

teachers simply stood in front of the class and delivered the same lessons year after year, growing 

gray and weary of not being allowed to change what they were doing. 

Teachers today should be encouraged to adapt and adopt new practices that acknowledge both the 

art and science of learning. They may understand that the essence of education is a close relationship 

between a knowledgeable, caring adult and a secure, motivated child. They grasp that their most 

important role is to get to know each student as an individual in order to comprehend his or her 

unique needs, learning style, social and cultural background, interests, and abilities. 

Aside from rethinking our primary responsibility as directors of student learning, we teachers should 

also take on other roles in schools and in our profession. We are working with colleagues, family 

members, politicians, academics, community members, employers, and others to set clear and 

obtainable standards for the knowledge, skills, and values we should expect our children to acquire. 

We are participating in day-to-day decision making in schools, working side-by-side to set priorities, 

and dealing with organizational problems that affect their students' learning. 

       

We may also spend time researching various questions of educational effectiveness that expand the 

understanding of the dynamics of learning. And we also should spend time mentoring new members 

of their profession, making sure that education school graduates are truly ready for the complex 

challenges of today's classrooms. 

 

Reinventing the role of teachers inside and outside the classroom can result in significantly better 

schools and better-educated students. But though the roots of such improvement are taking hold in 

today's schools, we need continued nurturing to grow and truly transform learning landscape. The 

rest of us -- politicians and parents, superintendents and school board members, employers and 

education school faculty -- must also be willing to rethink our roles in education to give teachers the 

support, freedom, and trust they need to do the essential job of educating our children. 

 
Parents/Caregivers 
 
      tŀǊŜƴǘǎ ƻǊ ŎŀǊŜƎƛǾŜǊǎ ŀƭǎƻ Ǉƭŀȅ ŜǎǎŜƴǘƛŀƭ ǊƻƭŜǎ ƛƴ ǘƘŜ ŜƴǊƛŎƘƳŜƴǘ ƻŦ ǘƘŜƛǊ ŎƘƛƭŘǊŜƴΩǎ ŜŘǳŎŀǘƛƻƴΦ ¢ƘŜȅ 
can encourage appropriate differentiation by: 
systematically collecting information and examples of their childrŜƴΩǎ ǘŀƭŜƴǘǎ ŀƴŘ ƛƴǘŜǊŜǎǘǎ 
ŎƻƳƳǳƴƛŎŀǘƛƴƎ ƛƴŦƻǊƳŀǘƛƻƴ ǘƻ ǎŎƘƻƻƭ ǎǘŀŦŦ ƻƴ ŀ ǎǘǳŘŜƴǘΩǎ ŀǊŜŀǎ ƻŦ ǎǘǊŜƴƎǘƘΣ ǘŀƭŜƴǘΣ ŀƴŘ ƛƴǘŜǊŜǎǘ 
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developing an understanding of the nature of differentiation and its place in the continuum  of g/t 
services in AACPS 
understanding that teachers can not and should not differentiate all assignments and materials every 
day 
encouraging students to let teachers know when assignments are a good fit and when they are not 
 volunteering in the classroom and helping to secure enrichment materials 
 providing meaningful advanced learning experiences outside the classroom. 

There are different ways that you can form your groups:  

 
Å Homogeneous/ability/cluster grouping  
Å Heterogeneous/mixed ability grouping  
Å Individualised instruction/independent study  
Å Whole group instruction  

 
 

What are the challenges, we all need to overcome?  

Change, by nature, is not easy, especially when we (and our students) are used to doing things a 

certain way. VanTassel-Baska and Stambaugh (2005, as cited in Riley, 2009, p.661) stated that the 

following challenges will need to be overcome when initiating differentiation.  

lack of teacher subject knowledge for advanced content differentiation, limited classroom 

management skills, attitudes and beliefs about learning, inappropriate curricular modifications, 

difficulty locating and using resources, lack of planning time, lack of administrative support, lack of 

pedagogical skills. 

Qualitative Uniqueness in your class covers: 

V Assessment for Learning (pre-assessment),  
V Assessment in Learning (formative assessment) 
V Assessment of Learning (summative assessment).  

 

 

 

AS A RESULT : 

 

 

 WHAT IS  UNIQUED   INSTRUCTION ΧΚ 
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Uniqueness means   tailoring instruction to meet 

individual needs. 
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What's Your Learning Style? 
¢Ƙƛǎ ǘŜǎǘ ƛǎ ǇǊŜǇŀǊŜŘ ǘƻ ƘŀǾŜ ŀƴ ƛŘŜŀ ŀōƻǳǘ ǎǘǳŘŜƴǘǎΩ ƭŜŀǊƴƛƴƎ ǎǘȅƭŜ Σ ǿƘŜǘƘŜǊ ǘƘŜȅ ŀǊŜ ǾƛǎǳŀƭΣƪƛƴŜǎǘŜǘƛŎ ƻǊ ŎƻƎƴƛǘƛǾŜ 

learners. Knowing this learning style about ǎǘǳŘŜƴǘǎΩ ƘŜƭǇǎ ǘŜŀŎƘŜǊǎ ǘƻ ǇǊŜǇŀǊŜ ŀǇǇǊƻǇǊƛŀǘŜ ƭŜǎǎƻƴ Ǉƭŀƴǎ ŀƴŘ 

classroom materials. The below test after being applied to 50  students in two different schools has provided us the 

information that every students is unique considering his/her learning style. This a model test and can be developed 

according to student age-school-families-social disabilities etc.  

 

What's Your Learning Style?  For these questions, choose the first answer that comes to mind. Don't spend too 

much time thinking about any one question. 

 

 

Question 1 

 When you study for a test, would you rather 

 a) read notes, read headings in a book, and look at diagrams and illustrations. 

 b) have someone ask you questions, or repeat facts silently to yourself.   c) write things out on 

index cards and make models or diagrams. 

Question 2 

 Which of these do you do when you listen to music?  

a) daydream (see things that go with the music)    b) hum along   c) move with the music, tap your 

foot, etc. 

Question 3  

When you work at solving a problem do you 

 a) make a list, organize the steps, and check them off as they are done  b) make a few phone calls 

and talk to friends or experts  

c) make a model of the problem or walk through all the steps in your mind 

Question 4 

 When you read for fun, do you prefer 

 a) a travel book with a lot of pictures in it  b) a mystery book with a lot of conversation in it   c) a 

book where you answer questions and solve problems 

 Question 5  

To learn how a computer works, would you rather 

 a) watch a movie about it  b) listen to someone explain it   c) take the computer apart and try to 

figure it out for yourself 

Question 6 

 You have just entered a science museum, what will you do first?  

a) look around and find a map showing the locations of the various exhibits   b) talk to a museum 

guide and ask about exhibits 

 c) go into the first exhibit that looks interesting, and read directions later 

 Question 7 

 What kind of restaurant would you rather not go to?  
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a) one with the lights too bright   b) one with the music too loud   c) one with uncomfortable chairs  

Question 8  

Would you rather go to  

a) an art class  b) a music class  c) an exercise class  

Question 9  

Which are you most likely to do when you are happy?  

a) grin   b) shout with joy  c) jump for joy 

Question 10  

If you were at a party, what would you be most likely to remember the next day?  

a) the faces of the people there, but not the names   b) the names but not the faces   c) the things 

you did and said while you were there  

Question 11 

 When you see the word "d - o - g", what do you do first? 

 a) think of a picture of a particular dog    b) say the word "dog" to yourself silently   c) sense the 

feeling of being with a dog (petting it, running with it, etc.) 

Question 12  

When you tell a story, would you rather  

a) write it b) tell it out loud  

c) act it out  

Question 13  

What is most distracting for you when you are trying to concentrate?  

a) visual distractions   b) noises   c) other sensations like, hunger, tight shoes, or worry 

 Question 14 

 What are you most likely to do when you are angry? 

 a) scowl    b) shout or "blow up"    c) stomp off and slam doors  

Question 15 

 When you aren't sure how to spell a word, which of these are you most likely to do? 

 a) write it out to see if it looks right   b) sound it out      c) write it out to see if it feels right  

Question 16 

 Which are you most likely to do when standing in a long line at the movies? 

 a) look at posters advertising other movies   b) talk to the person next to you   c) tap your foot or 

move around in some other way Source 
 

 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 Your Score 

a b c 

 c c c b c a c b c c b c b b a b 2 6 8 

 

Evaluation: 

Three Different Learning Styles  

Mostly a's: you may have a visual learning style. You learn by seeing and looking.  

Visual Learners 

 ω ǘŀƪŜ ƴǳƳŜǊƻǳǎ ŘŜǘŀƛƭŜŘ ƴƻǘŜǎ  
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ω ǘŜƴŘ ǘƻ ǎƛǘ ƛƴ ǘƘŜ ŦǊƻƴǘ 

 ω ŀǊŜ ǳǎǳŀƭƭȅ ƴŜŀǘ ŀƴŘ ŎƭŜŀƴ 

 ω ƻŦǘŜƴ ŎƭƻǎŜ ǘƘŜƛǊ ŜȅŜǎ ǘƻ ǾƛǎǳŀƭƛȊŜ ƻǊ ǊŜƳŜƳōŜǊ ǎƻƳŜǘƘƛƴƎ 

 ω ŦƛƴŘ ǎƻƳŜǘƘƛƴƎ ǘƻ ǿŀǘŎƘ ƛŦ ǘƘŜȅ ŀǊŜ ōƻǊŜŘ  

ω ƭƛƪŜ ǘƻ ǎŜŜ ǿƘŀǘ ǘƘŜȅ ŀǊŜ ƭŜŀǊƴƛƴƎ  

ω ōŜƴŜŦƛǘ ŦǊƻƳ ƛƭƭǳǎǘǊŀǘƛƻƴǎ ŀƴŘ ǇǊŜǎŜƴǘŀǘƛƻƴǎ ǘƘŀǘ ǳǎŜ ŎƻƭƻǊ 

 ω ŀǊŜ ŀǘǘǊŀŎǘŜŘ ǘƻ ǿǊƛǘǘŜƴ ƻǊ ǎǇƻƪŜƴ ƭŀƴƎǳŀƎŜ ǊƛŎƘ ƛƴ ƛƳŀƎŜǊȅ  

ω ǇǊŜŦŜǊ ǎǘƛƳǳƭƛ ǘƻ ōŜ ƛǎƻƭŀǘŜŘ ŦǊƻƳ ŀǳŘƛǘƻǊȅ and kinesthetic distraction 

 ω ŦƛƴŘ ǇŀǎǎƛǾŜ ǎǳǊǊƻǳƴŘƛƴƎǎ ƛŘŜŀƭ  

Mostly b's: you may have an auditory learning style. You learn by hearing and listening.  

Auditory Learners  

ω ǎƛǘ ǿƘŜǊŜ ǘƘŜȅ Ŏŀƴ ƘŜŀǊ ōǳǘ ƴŜŜŘƴϥǘ Ǉŀȅ ŀǘǘŜƴǘƛƻƴ ǘƻ ǿƘŀǘ ƛǎ ƘŀǇǇŜƴƛƴƎ ƛƴ ŦǊƻƴǘ 

 ω Ƴŀȅ ƴƻǘ ŎƻƻǊŘƛƴŀǘŜ ŎƻƭƻǊǎ ƻǊ ŎƭƻǘƘŜǎΣ ōǳǘ Ŏŀƴ ŜȄǇƭŀƛƴ ǿƘȅ ǘƘŜȅ ŀǊŜ ǿŜŀǊƛƴƎ ǿƘŀǘ ǘƘŜȅ ŀǊŜ 

wearing and why 

 ω ƘǳƳ ƻǊ ǘŀƭƪ ǘƻ ǘƘŜƳǎŜƭǾŜǎ ƻǊ ƻǘƘŜǊǎ ǿƘŜƴ ōƻǊŜŘ  

ω ŀŎǉǳƛǊŜ ƪƴƻǿƭŜŘƎŜ ōȅ ǊŜŀŘƛƴƎ ŀƭƻǳŘ  

ω ǊŜƳŜƳōŜǊ ōȅ ǾŜǊōŀƭƛȊƛƴƎ ƭŜǎǎƻƴǎ ǘƻ ǘƘŜƳǎŜƭǾŜǎ όƛŦ ǘƘŜȅ Řƻƴ't they have difficulty reading maps 

or diagrams or handling conceptual assignments like mathematics). 

 Mostly c's: you may have a kinesthetic learning style. You learn by touching and doing. 

 Kinesthetic Learners  

ω ƴŜŜŘ ǘƻ ōŜ ŀŎǘƛǾŜ ŀƴŘ ǘŀƪŜ ŦǊŜǉǳŜƴǘ ōǊŜŀƪǎ  

ω ǎǇŜŀƪ ǿƛǘƘ ǘƘŜƛǊ ƘŀƴŘǎ ŀƴŘ ǿƛǘƘ ƎŜǎǘǳǊŜǎ  

ω ǊŜƳŜƳōŜǊ ǿƘŀǘ ǿŀǎ ŘƻƴŜΣ ōǳǘ ƘŀǾŜ ŘƛŦŦƛŎǳƭǘȅ ǊŜŎŀƭƭƛƴƎ ǿƘŀǘ ǿŀǎ ǎŀƛŘ ƻǊ ǎŜŜƴ  

ω ŦƛƴŘ ǊŜŀǎƻƴǎ ǘƻ ǘƛƴƪŜǊ ƻǊ ƳƻǾŜ ǿƘŜƴ ōƻǊŜŘ  

ω ǊŜƭȅ ƻƴ ǿƘŀǘ ǘƘŜȅ Ŏŀƴ ŘƛǊŜŎǘƭȅ ŜȄǇŜǊƛŜƴŎe or perform  

ω ŀŎǘƛǾƛǘƛŜǎ ƭƛƪŜ ŎƻƻƪƛƴƎΣ ŎƻƴǎǘǊǳŎǘƛƻƴΣ ŜƴƎƛƴŜŜǊƛƴƎ ŀƴŘ ŀǊǘ ƘŜƭǇ ǘƘŜƳ ǇŜǊŎŜƛǾŜ ŀƴŘ ƭŜŀǊƴ  

ω ŜƴƧƻȅ ŦƛŜƭŘ ǘǊƛǇǎ ŀƴŘ ǘŀǎƪǎ ǘƘŀǘ ƛƴǾƻƭǾŜ ƳŀƴƛǇǳƭŀǘƛƴƎ ƳŀǘŜǊƛŀƭǎ  

ω ǎƛǘ ƴŜŀǊ ǘƘŜ ŘƻƻǊ ƻǊ ǎƻƳŜǇƭŀŎŜ ŜƭǎŜ ǿƘŜǊŜ ǘƘŜȅ Ŏŀƴ Ŝŀǎƛƭȅ ƎŜǘ ǳǇ ŀƴŘ ƳƻǾŜ ŀǊƻǳƴŘ  

ω ŀǊŜ ǳƴŎƻƳŦƻǊǘŀōƭŜ ƛƴ ŎƭŀǎǎǊƻƻƳǎ ǿƘŜǊŜ ǘƘŜȅ ƭŀŎƪ ƻǇǇƻǊǘǳƴƛǘƛŜǎ ŦƻǊ ƘŀƴŘǎ-on experience  

ω ŎƻƳƳǳƴƛŎŀǘŜ ōȅ ǘƻǳŎƘƛƴƎ ŀƴŘ ŀǇǇǊŜŎƛŀǘŜ ǇƘȅǎƛŎŀƭƭȅ ŜȄǇǊŜǎǎŜŘ ŜƴŎƻǳǊŀƎŜƳŜƴǘΣ ǎǳŎƘ ŀǎ ŀ Ǉŀǘ ƻƴ 

the back 

 

              My Style 

 

aȅ ƴŀƳŜ ƛǎΥ 9ƴŘŜǊ {ŀƐƭŀƳ 

 

My learning style(s) is/are: Mostly kinesthetic 

I learn touching and doing 

 

 



                                                               
                     Funded by the Erasmus+ Programme of the  European Union  
 

36 
 

¢Ƙƛǎ ƳŜŀƴǎ L ƭŜŀǊƴ ōŜǎǘ ǿƘŜƴ Χ 

1. I active and have frequent breaks 

 

2.Sitting near to door 

 

3.Getting a chance to experience or perform 

 

 

My strengths as a learner are: 

 

Good at activities like cooking, construction, engineering and art. 

 

 

 

How Uniqueness Can Strengthen Your Teaching 

There is a small belief that learning profiles do not exist or, if they do exist, they have no place in 

classrooms.  

The truth is that every teacher witnesses students learning in different ways.  

CƻǊ ŜȄŀƳǇƭŜΣ ǿƘŜƴ LΩƳ ƭŜŀǊƴƛƴƎ ŀōƻǳǘ effective blended-learning practices, Project Based Learning or 

differentiated instruction  we will turn to a variety of resources.  

²ŜΩƭƭ ǿŀǘŎƘ ǾƛŘŜƻǎΣ ǊŜŀŘ ŀǊǘƛŎƭŜǎΣ ǘŀƭƪ ǘƻ ŘƛŦŦerent experts via social networking, and look over models 

that make sense to us.  

We have a better chance of learning when we use a combination of these learning modalities rather 

than using just one. 

Learning Styles sample test and evaluation 

   Offer an Entry to Learning  

We all have similar experiences when learning. Some learning approaches simply work better for us 

than others. 

 If we learn through a variety of ways, then so do students. Therefore, our lesson planning should 

reflect a variety of ways to offer entry to learning by all students.  

If you know that a student builds understanding best when she can watch a demonstration and then 

ŘƛŀƭƻƎ ŀōƻǳǘ ǘƘŜ ŎƻƴǘŜƴǘ ŀƴŘ ƛǘΩǎ ƛƳǇƭƛŎŀǘƛƻƴǎΣ ȅƻǳ ǎƘƻǳƭŘ ǇǊƻǾƛŘŜ ǘƘŀǘ ŜȄǇŜǊƛŜƴŎŜΦ  

While each student has different approaches to learning, learning preferences do overlap in groups of 

students. The result is activities that are accessible for small and large student groups. 

We can start using learning profiles when we know the various ways that each of our students makes 

sense of content.  
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The more we understand our students, the more efficient we can ensure their learning successes.  

When we have in-depth understanding for how our students learn, there is a major impact on 

diagnosing student needs and planning effective supports.  

Multiple intelligences and thinking styles inventories can be effective tools for gathering data about 

students.  

 Sample lesson plan 

   ..\Sample lesson plan\A sample Differentiated English Teaching Lesson.docx 

National Secondary School Research Projects Contest for both in school and out of school activities 

Purpose 

to encourage the secondary school students to perform research in the fields of Natural and Social 

Sciences (mathematics, physics, chemistry, biology, computer sciences, geography, history and 

sociology) to direct their research and support their individual progress. 

Requirements: 

¶ be secondary school students from Turkey  
¶ Each student can apply with only 1 project and each project can be prepared by a maximum of 2 

students. 
¶ Each project can be observed by only 1 adviser. An adviser can contemporaneously consult more than 

1 project. Having adviser within projects however is not a necessity. 
¶ tǊƻƧŜŎǘǎ ŀǊŜ ǇǊŜǇŀǊŜŘ ŀŎŎƻǊŘƛƴƎ ǘƻ ǘƘŜ ΨtǊƻƧŜŎǘ DǳƛŘŜΩΦ 
¶ Applying or participating contestants with the same or similar projects in different project contests 

before the deadline of this Contest cannot apply. 
¶ Contestants pŀǊǘƛŎƛǇŀǘƛƴƎ ƛƴ ά9ƴŜǊƎȅ tǊƻŘǳŎǘƛǾƛǘȅ tǊƻƧŜŎǘǎ /ƻƴǘŜǎǘέ ǿƛǘƘ ǘƘŜ ǎŀƳŜ ǇǊƻƧŜŎǘ Ŏŀƴƴƻǘ ŀǇǇƭȅΦ 
¶ Application Period: January and/or February. 

 

Awards : 

* Medals and Certificates 

* Additional points to the National University Examination for successful students for the first time of 

their entering the exam 

* Students of successful projects can be sent to international project contests as representative of 

¢«.T¢!YΦ 

* Successful students in international project contests can claim a place in the State Universities 

without taking the National University Examination. 

* Successful students in international project contests, who are placed in the fields of Natural Sciences 

at the Universities, are directly fellow of the National Undergraduate Scholarship Program. 
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PLEASE  pg 19-21  
Expalantion for these lesson plans for learning style. Are these some case studies? OR NOT?  
¢Ƙƛǎ ǿŀǎ ƛƳǇƭŜƳŜƴǘŜŘΚ ²ƘŜǊŜΚ ²ƘŜƴΚ ΧǿƘȅΚ  
¢ƘŜ ǇƘƻǘƻǎ ŀǊŜ ǘŀƪŜƴΧ ǿƘŜƴΚ ²ƘŜǊŜΚ  
IF we include photos, they should be kept in their original format, without distortion!!  
 

PLAN FOR PROJECT BASED LEARNING 

..\Sample lesson plan\ tubitak ōƛƭƛƳ ŦǳŀǊƭŀǊƤ\2015-2016-PROJE-HAZIRLAMA-9D½9w{T½ΦŘƻŎ 

  

 

 

 

                                             Lesson Plan for Learning Styles 

 

SUMMARY Students use a survey to identify their primary learning style and determine 

study habits that will help them to be academically successful based on their 

survey results. 

 

OBJECTIVES  Students will . . . 

Å 5ƛǎŎǳǎǎ ǿƘŀǘ ŀ ƭŜŀǊƴƛƴƎ ǎǘȅƭŜ ƛǎ ŀƴŘ Ƙƻǿ ǘƘŜȅΩǊŜ ǳǎŜŘ ƛƴ ǘƘŜ ŎƭŀǎǎǊƻƻƳ 
Å Complete a learning styles inventory 
Å Identify their own primary learning style 
Å Identify appropriate study habits based on their primary learning style 
Å 9ȄǇƭŀƛƴ Ƙƻǿ ǘƘŜȅΩǊŜ ƎƻƛƴƎ ǘƻ ŎƻƳƳǳƴƛŎŀǘŜ ǘƘŜƛǊ ƴŜŜŘǎ ǘƻ ǘƘŜ ŀŘǳƭǘǎ ƛƴ 

their life 

file:///C:/Documents%20and%20Settings/FREE/Mis%20documentos/Sample%20lesson%20plan/tubitak%20bilim%20fuarları/2015-2016-PROJE-HAZIRLAMA-EGZERSİZ.doc
file:///C:/Documents%20and%20Settings/FREE/Mis%20documentos/Sample%20lesson%20plan/tubitak%20bilim%20fuarları/2015-2016-PROJE-HAZIRLAMA-EGZERSİZ.doc
file:///C:/Documents%20and%20Settings/FREE/Mis%20documentos/Sample%20lesson%20plan/tubitak%20bilim%20fuarları/2015-2016-PROJE-HAZIRLAMA-EGZERSİZ.doc
file:///C:/Documents%20and%20Settings/FREE/Mis%20documentos/Sample%20lesson%20plan/tubitak%20bilim%20fuarları/2015-2016-PROJE-HAZIRLAMA-EGZERSİZ.doc
file:///C:/Documents%20and%20Settings/FREE/Mis%20documentos/Sample%20lesson%20plan/tubitak%20bilim%20fuarları/2015-2016-PROJE-HAZIRLAMA-EGZERSİZ.doc
file:///C:/Documents%20and%20Settings/FREE/Mis%20documentos/Sample%20lesson%20plan/tubitak%20bilim%20fuarları/2015-2016-PROJE-HAZIRLAMA-EGZERSİZ.doc
file:///C:/Documents%20and%20Settings/FREE/Mis%20documentos/Sample%20lesson%20plan/tubitak%20bilim%20fuarları/2015-2016-PROJE-HAZIRLAMA-EGZERSİZ.doc
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ASSESSMENT Students will be graded on four aspects of the learning styles inventory and 

reflection.  There is a rubric on the second page of the worksheet. 

1. Completeness 
2. Data accuracy 
3. Writing of the reflection and evaluation of his or her learning styles 
4. Mechanics: capitalization, grammar, punctuation, and spelling 

 

PREPARATION  tƘƻǘƻŎƻǇȅ ά[ŜŀǊƴƛƴƎ {ǘȅƭŜǎ LƴǾŜƴǘƻǊȅέ όǘǿƻ ǇŀƎŜǎύ ǿƻǊƪǎƘŜŜǘ ŦƻǊ 

each student 

   tƘƻǘƻŎƻǇȅ άaƻǊŜ !ōƻǳǘ [ŜŀǊƴƛƴƎ {ǘȅƭŜǎέ όƻƴŜ ǇŀƎŜύ ǿƻǊƪǎƘŜŜǘ ŦƻǊ ŜŀŎƘ 

student 

 

MATERIALS  Learning Styles Inventory worksheet (two pages) (included below) 

   More About Learning Styles worksheet (one page) (included separately) 

 

TIME REQUIRED Two 45-minute class periods 

 

GROUP SIZE  Class, group, individual 

 

STEPS 

Day 1 

1. Discuss and define general learning style characteristics. Discuss how students do homework 
and the environment in which they work best when completing homework. Ask students to 
respond to the following two scenarios and choose which best describes their style.   

a. You lie on the floor, with the radio on, munching a snack while you finish your 
homework assignment. 

b. You sit at a desk, in a quiet room to finish your homework assignment. 
2. Brainstorm other learning styles. You may include discussions about classroom environments 

and how they relate to learning. Discussion of negative learning environments may lead to a 
ōŜǘǘŜǊ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ ǎǘǳŘŜƴǘǎΩ ǇǊŜŦŜǊǊŜŘ ƭŜŀǊƴƛƴƎ ǎǘȅƭŜΦ 

3. Discuss the three learning styles, using the worksheet information. Explain to students that 
there are different working environments in the classroom; for example, some people prefer 
ǘƻ ǿƻǊƪ ǿƘŜǊŜ ǘƘŜǊŜ ƛǎ ƭƻǘǎ ƻŦ Ǿƛǎǳŀƭ ǎǘƛƳǳƭǳǎ ŀƴŘ ŀŎǘƛǾƛǘȅΣ ƻǘƘŜǊǎ ǇǊŜŦŜǊ ŀ άƘŀƴŘǎ ƻƴέ 
approach. Some prefer written instructions, some like graphic images, others like to listen.  
Have students then go back to the original two scenarios and explain which learning style(s) 
they represent. 

4. .ŜŦƻǊŜ ƘŀǾƛƴƎ ǎǘǳŘŜƴǘǎ ǘŀƪŜ ǘƘŜ ά[ŜŀǊƴƛƴƎ {ǘȅƭŜǎ LƴǾŜƴǘƻǊȅέ ƘŀǾŜ ǘƘŜƳ ƳŀƪŜ ŀ ǇǊŜŘƛŎǘƛƻƴ 
about their primary learning style.  Have them discuss their evidence with a partner or their 
group. 

 

Day 2 
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1. .ǊƛŜŦƭȅ ǊŜǾƛŜǿ ǘƘŜ ƭŜŀǊƴƛƴƎ ǎǘȅƭŜǎ ȅƻǳ ŘƛǎŎǳǎǎŜŘ ŘǳǊƛƴƎ ȅŜǎǘŜǊŘŀȅΩǎ ƭŜǎǎƻƴΦ  IŀǾŜ ǎǘǳŘŜƴǘǎ ǇŀƛǊ 
up with a student from another group and discuss their prediction and evidence before having 
ǘƘŜƳ ǘŀƪŜ ǘƘŜ ά[ŜŀǊƴƛƴƎ {ǘȅƭŜǎ LƴǾŜƴǘƻǊȅΦέ 

2. DƛǾŜ ǎǘǳŘŜƴǘǎ ŀ ŎƻǇȅ ƻŦ ǘƘŜ ά[ŜŀǊƴƛƴƎ {ǘȅƭŜǎ LƴǾŜƴǘƻǊȅέ ǿƻǊƪǎƘŜŜǘΦ  IŀǾŜ ǘƘŜƳ ǇǊŜ-read the 
ǿƻǊƪǎƘŜŜǘ ŀƴŘ ŘƛǎŎǳǎǎ ǿƘŀǘ ǘƘŜȅΩƭƭ ƴŜŜŘ ǘƻ ŎƻƳǇƭŜǘŜ ŦƻǊ ǘƘŜ ŀǎǎƛƎƴƳŜƴǘΣ ƛΦŜΦ ǎǳǊǾŜȅΣ ōŀǊ ƎǊŀǇƘΣ 
reflection.  Review the rubric so they understand how they are demonstrating mastery. 

3. Have students calculate the totals for each learning style, i.e. visual, auditory, and kinesthetic.  
Have them fill in the bar graph to visually represent their learning styles. 

4. IŀƴŘ ƻǳǘ ǘƘŜ άaƻǊŜ !ōƻǳǘ [ŜŀǊƴƛƴƎ {ǘȅƭŜǎέ ǿƻǊƪǎƘŜŜǘ ŀƴŘ ƘŀǾŜ ǎǘǳŘŜƴǘǎ ǳǎŜ ŀ ƘƛƎƘƭƛƎƘǘŜǊΣ 
ƳŀǊƪŜǊ ƻǊ ŎƻƭƻǊŜŘ ǇŜƴŎƛƭ ǘƻ άƘƛƎƘƭƛƎƘǘέ ǘƘŜ ŎƻƭǳƳƴ ǘƘŀǘ ŀǇǇƭƛŜǎ ǘƻ ǘƘŜƛǊ ǇǊƛƳŀǊȅ ƭŜŀǊƴƛƴƎ ǎǘȅƭŜǎΦ  
Have them check-ƻŦŦ ǘƘŜ ƛǘŜƳǎ ǘƘŀǘ ŘŜǎŎǊƛōŜ ǘƘŜƳ ƛƴ ǘƘŜ ά²Ƙŀǘ ȅƻǳ ƭƛƪŜ ŀƴŘ Ƙƻǿ ȅƻǳ ƭŜŀǊƴέ 
ǎŜŎǘƛƻƴΦ  IŀǾŜ ǎǘǳŘŜƴǘǎ ǊŜǾƛŜǿ ǘƘŜ άDƻƻŘ ǎǘǳŘȅ Ƙŀōƛǘǎ ŦƻǊ ȅƻǳΧέ ǎŜŎǘƛƻƴΣ ŀƴŘ ƘŀǾŜ ǘƘŜƳ ǇƛŎƪ 
two to three study habits they plan to use during the First Quarter to improve their academic 
success. 

5. Review the directions for the reflection.  If time permits, have them brainstorm on a separate 
sheet and discuss their ideas with a partner before writing their reflection.  They do not have 
enough space to answer all of the questions, so have them choose a few to respond to in their 
reflection. 

6. Have students peer review their written reflections to identify areas of strength and areas of 
need.  Have students edit their reflections and then individually grade themselves on the 
rubric. 

7. If time permits, have a few students share out their reflections. 
8. Collect your class data for the number of students who are visual learners, auditory learners, 

and kinesthetic learners and send the data to Davia.Taylor@d11.org.  Davia will be posting 
school-wide data to demonstrate how our students learn at JSAA.  If you have some exemplar 
ǊŜǎǇƻƴǎŜǎΣ LΩŘ ƭƻǾŜ ǘƻ Ǉƻǎǘ ǘƘƻǎŜ ŀǎ ǿŜƭƭΦ  aŀƪŜ ǎǳǊŜ ǘƻ ƎŜǘ ǎǘǳŘŜƴǘ ǇŜǊƳƛǎǎƛƻƴ Τ-)   

9. Consider your own teaching and how you are already incorporating a variety of modalities, or 
how you may need to diversify your methods of instruction to meet the needs of your 
students.   

 

 

VARIATION 

 

Compile learning style preferences from the activity above and discuss with the class whether 

the classroom environment meets those needs. Students investigate and identify ways to 

modify the classroom environment.16 

 

  

mailto:Davia.Taylor@d11.org
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CASE STUDIES O.2.1.  
 

O.2.1  

Case study Nr.1 END OF THE YEAR SPANISH PROJECT (PRESENT MYSELF / LIKES AND 
SISLIKES) 

Proposed and 
implemented by:  

HIGHGATE PRIVATE SCHOOL  

Period and place of 
implementation:  

April 2016, Highgate School 

Participants: 20 students Year 7 (12-13 years old) and Year 8 (13-14 years old) 

Staff involved:   Coordinator: Antreas Antreou 
Class Teacher/Monitoring: Eleftheria Andreou 

 

 

The Year 7 students were asked to make a poster to present themselves while the Year 8 students 

were asked to write about their likes and dislikes. On the one hand, the poster was used in order 

for the students to revise the last topic covered in the Spanish lessons for this academic year. One 

the other hand, the project will be used by the teacher as an evaluation tool.  

The Year 7 students were asked to include in their poster the following points: 

V Name and surname 
V Nationality  
V Place of residence 
V Description of their physical appearance 
V Description of their personality 

 

The Year 8 students were asked to: 

 

V Use verbs (gustar, encantar, odiar, volverse loco) as well as nouns to show their likes and 
dislikes 

V Use adverbs of quantity  
 

Students of both classes were asked to use text, pictures or any other resources they consider 

useful.  

The Year 8 students were asked to make a poster to show their likes and dislikes. Again, in this way 

ǎǘǳŘŜƴǘǎ ǿŜǊŜ ƎƛǾŜƴ ǘƘŜ ƻǇǇƻǊǘǳƴƛǘ ǘƻ ǊŜǾƛǒŜ ŀƴŘ ŀǇǇƭȅ ǘƘŜ ƪƴƻǿƭŜŘƎŜ  
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